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CHAPTER I
THE PROBLEM AND DEFINITION OF TERMS USED
The content of the public school curriculum has
long been a subject of controversy.

The various schools

of thought have offered innumerable and widely diverse
theories concerning what should or shou.IJd not be included
in the curriculum.

During the past decade this contro-

versy has risen in intensity, due mainly to the widely
publicized satellite race between the world powers.
It should be pointed out that controversy of this
sort is a natural and desirable aspect of a healthy
democracy for it demonstrates public concern and interest.
What is somewhat less desirable, however, is the fact
that this controversy has tended to effect an unbalance
in the curriculum between the arts and humanities, and
the sciences.

The technological subject areas have tended

to receive major emphasis, with many of the fields in the
humanities being relegated to a position of minor
importance.

I.

THE PROBLEM

Statement of the problem.

Since music education

is generally considered to be a well established member
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of the fine arts, and, since music and the arts are
considered by many to be of great importance in the
public school curriculum, it will be the purpose of this
paper to review the current literature concerning the
importance of music in the public school curriculum.
Importance o f ~ study.

It has long been appar-

ent to this writer that the need for a valid and well
organized philosophy of education, is a requisite of
major importance for the completely prepared teacher.
This philosophy must become an integral part of the
individuals personality and so well understood that the
individuals thought and actions are constantly guided by
it.

The material included in this paper can be of help

in developing such a philosophy as above mentioned for
the music teacher.
Limitations o f ~ study.

Since this study, as

a research paper, is limited in length from 3,000 to
5,000 words, and since the avaliable literature in this
field is considerable, the writer has made the attempt
to limit the literature surveyed to a period including
the last ten years.

It must be mentioned also in this

regard, that even in limiting the survey to material
published within the last decade, the coverage cannot
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be termed as complete, and as such cannot make the claim
of representing all points of view concerned with the
subject.

II.

DEFINITION OF TERMS USED

Curriculum.

For the purposes of this paper, the

term "curriculum" shall be defined as consisting of those
subjects or courses of study for which major, minor, or
elective credit is granted and applicable toward graduation requirements.

Most often these subjects will be

scheduled during the regular school day, but in some
instances these courses may be scheduled outside of
school time.

This would be the case with adult training

programs, extension work, etc ••

ALso, activities such

as concerts, field trips and excursions which are directly
connected with accredited courses of study will be considered as part of the curriculum.
Extra-Curricular.

This term shall be construed

as including those areas of study outside the curriculum
as defined above and will include the various clubs and
organizations for which no transferable credit is allowed.
By transferable credit is meant those credits which will
apply towards graduation.
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The~-

Throughout this paper the arts, or

"fine arts" as they are sometimes called, shall be construed as consisting of such fields as drawing, painting,
architecture, literature, poetry, drama, music and the
dance.
The Humanities.

This term shall be interpreted

as reffering to the branches of learning concerned with
human thought and relations, as distinguished from the
sciences, and shall include history, philosophy, and
the fine arts as defined previously.
Aesthetics.

Aesthetics will be considered in

this paper to deal with the study of values in the
realm of beauty and the arts.

III.

ORGANIZATION OF REMAINDER OF PAPER

The remainder of this paper will be divided into
three main areas consisting of (1) a presentation of the
literature concerning the current status of music education, (2) a presentation of the literature concerning
the purpose of music education, and, (3) a summarization
of the two previously mentioned areas.

A bibliography of

the various materials reviewed and cited is included
immediately following the summary chapter.

CHAPTER II
SURVEY OF THE LITERATURE
During the review of literature in preparation
for this paper, it soon became apparent that the topic of
music education did not suffer from a lack of representation in the field of curriculum literature.

Bennett

Reimer (30:40-45) is obviously quite aware of this fact,
for he presents the situation in the following rather
humorous, but quite truthful manner:
The literature on music education has traditionally
included a generous amount of self-justification.
This is understandable in a field which constantly
feels the hot breath of public opinion on its back.
Since this opinion is from a public only dimly
aware of the "finer things in life" which "good" music
is somehow supposed to bring---a public prone to
asking embarrassing questions and to staying away in
droves from concerts and recitals which attempt to
force-feed bits of the "good" music to it---The
practice of self-justification is more than understandable. And so, in an effort to sell music education, no claim made in behalf of music was considered too small for literary attention. And now,
with its foundation alarmingly shaken by the satellite
scare, the music education literature of selfjustification has risen to a new low. One finds,
along with flashes of brilliance and occasional
lapses into lucidity, a disconcerting preoccupation
with the power of music to heal most, if not all of
the world's ills.
Since this paper deals precisely with the subject
Mr. Reimer discusses, considerable thought has been given
to all the references included in the study in an attempt
to avoid as much as possible, the erroneous development
of an omnipotent philosophy.
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I.

'l'HE CURRENT STATUS OF MUSIC EDUCATION

Since Bennett Reimer has offered his views concerning some of the problems of music education, let us
begin our survey of the literature with a review of these
same problems as viewed by other writers.
The advent of the Sputnik.

Foll.owing the same line

of thought as Reimer, Hofmeister (17:66-71) writes of the
consequent revamping of the curriculum caused by the advent
of the Russian Sputnik and remarks that "The evidence of
this was apparent in several forms; an expanded number of
subjects taught; an increased emphasis of math and
science; the grouping of students intellectually; and the
elimination of study halls."
Other writers, while still holding to the same line
of reasoning as the above mentioned authors, do not place
the blame on the Russian Sputnik so much as to the inevitable result of our incredible increase in knowledge
during the past decade.

As Sand (32:42-44,90-96) points

out:
Never before have the dynamic forces of change
spun with such incredible speed. In the nearly
2,000 years since the birth of Christ, there has been
first a very slow and then a rapidly accellerating
growth in the accumulation of knowledge. If this
accumulation is plotted on a time line, beginning
with the birth of Christ, the first doubling of
knowledge occurs in 1750; the second in 1900; the
third in 1950; and the fourth only ten years later,
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in 1960! So much has been learned in so many areas
of knowledge that it is no longer possible for students to learn even summaries of existing knowledge •
• • • The school problem once known as ncoverage" is
now meaningless and obsolete. Coverage is no longer
difficult; it is impossible.
Scheduling and extra-curricular status of music.
Andrews (2:7) writes that "One of the common sources of
difficulty in providing for music education is the
failure to recognize that school music is a subject to
be learned before it is something to be performed."
This statement seems to imply that music has not been
considered as a solid subject in the past.
It may be that the failure to allot credit for
music originated in its extra-curricular meetings (2:
222).

Smith ( 35:105) writes that "Music classes are not

'activities' • • • But there is a way of thinking about
music and the other creative arts which relegates them to
an inferior rank in education.n
In speaking of the "magnifying glass" turned upon
the curriculum after the Sputnik, Hofmeister (17:66-71)
pretty well sums up this theory when he writes that,
while the increased examination of the curriculum was
good, usually:
• • • condemnation preceded analysis, and the
music program was simply ignored or placed outside of
the school day. Music was categorized as a 'frill'.
Relegating music to the 'frill' status by those unsympathetic to music, usually was based on the prior
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inclusion of music in the extra curricular aspects
of school life.
Poor professional training and teacher practices.
"The worst thing about the public schools is their
approach to music," writes Bacon (4:104), "which is seldom on an artistic level, and which has been formulated
between music educators and the state legislators to
serve all levels, which can mean in practice only the
lowest."

Bacon (4:104) further elaborates on the poor

professional training as he writes:
That special legally ordained degree, which entails
a routine of "education" courses that are mostly the
apogee of boredom and unmusicality, yet without which
a Mozart wouldn't be entrusted with a class in a public
school, requires the holder to have studied such a
variety of things that he usually knows almost nothing
about any of them. It encourages what amounts to a
versatility of ignorance. The emphasis is more on
how to teach than on acquiring something worth
teaching. Method triumphs over matter • • • • As a
result, most instruments and singing are not only
poorly taught in the public schools, but the teacher
has also never had time or inducement to know music
itself.
"The philosophies put forth by music educators in
defense of their subject seem to be basically sound,"
writes Duerksen (10:64), • • • "But there seems to be a
fallacy in music education today.

The fallacy is that

the philosophies advanced in theory often are not
implemented in the school music program.n
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Bacon (4:9) further writes that "The average
musical child • • • makes up tunes as soon as he learns
to speak.

We usually put a stop to that, unhappily, by

throwing the instrumental classics at him and frightening him with their complex notation."

"Too often,"

Bacon continues, "we tend to discourage the inventive
strain; then later, after it has been chased out of the
house, we make an exalted mystery of it."
Sur (3?:11-12), in commenting on the indifference
or rejection of music by young people, also blames poor
teaching among other things as a cause.
Puritan background of education and Dewey's pragmatic theories.

The move to introduce culture in the

schools always has been subjected to charges of waste and
faddism.

Mehl (20:12-13) writes that:

It may have been that too many purchasers of culture saw it as a vehicle for social climbing and did
not bother to refine their tastes to produce great
works of art and music. The pattern set in these
colonial schools probably introduced the American
view toward the arts---a view that sees art and music
as marks of social status and acquired snobbery
rather than as indicators of a creative heritage • • • •
The colonial American, like his heirs, was on the
move. If the social graces were a necessary vehicle
he would ride it and ask nothing more of it.
Eisner (11:239-241), in writing of art as seldom
being considered a basic outcome of schooling, also
points to our Puritan training as one of the reasons
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for the failure of art education when he states that "Art,
it is believed, deals with the emotions rather than the
intellect; it is an affair of affect rather than thought."
Eisner continues by saying that "Education, however,
should deal with the intellect rather than with man's
lower capacities; and, since the arts are 'affective'
rather than 'cognitive,' provision can be made for them
only as a minor among major subjects (11:239-241).
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In theoriztng upon the outcomes of different
philosophies applied to the music program, Mohn (27:5259) writes the following:
And how would Dewey have devised the band program
with his phi1osophy? Well, his claim of bringing about
social efficiency by the acts of doing are already in
plain evidence during this generation of musicmakers. In many instances the band program exists
• • • as a prime social opportunity in exploiting the
educational institution which it represents. Band
music, yes, but subsidiary to the main cause of
existence---social prominence and social acceptance.
Eisner (11:239-241) sums this line of thinking
up when he states that "The pragmatic or utilitarian
function we expect education to perform renders the arts
impractical.

And given the competitiveness of contem-

.porary society, who can afford impracticalities?"
The lack of communication ill.£_ the artists.

"The

dilemma of the arts today in terms of academic respectability and nationwide patronage," writes Cady (7:25-27,56-

11

58), "is basically the responsibility of the artist."
Cady (7:25-27,56-58) further developing his theme writes
that:
Nineteenth-century esotericism and cultism not
only separated the artist from his public but also
disjoined him from his five senses and a normal
healthy curiosity about what those senses delivered
to his central nervous system. Having erected a
pedestal for himself, the artist was compelled to
maintain a status that separated him from the most
dynamic factor in the intellectual growth of western
society---scientific inquiry dispelling myths about
man's external world. Rather than seeking answers to
the mysteries of the arts, the artist evaded his
responsibility. He failed to validate the philosophical speculation about the meaning of his own
endeavor.
Cady (7:25-27,56-58) sums up his idea when he
states that "Communication and mutual understanding are
essential to the human being because he is a social
being," and that,
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The problems of communication are

directly related to the regrettable position of the arts
in our country, particularly in our schools."

II.

PURPOSE OF MUSIC EDUCATION

The writings concerning the purpose of music in
education appear generally to evolve from two different
philosophies prevalent in current educational theory.
Many times, the stated purposes seem to have basis in
both systems of thought and indicates an attempt to
utilize the better aspects from each of the philosophies
in formulating educational policy.
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For the purposes of this paper an attempt will be
made to review these two bodies of writing separately,
therefore, this section of the paper shall be divided into
the two parts of (1) Utilitarian purposes, and, (2)
Humanistic purposes.
Utilitarian purposes
Development of citizenship traits.

In describing

some of the guiding principles on which administrators
and music educators can build a music education program
which will contribute to the development of desirable
citizenship traits, the Music Education Source Book No~ II
has the following to say about the values of music education:
1. Music offers an opportunity to develop moral and
spiritual values and to satisfy aesthetic needs.
2. Music offers an opportunity for self-expression
through a group activity.
3. Music provides a medium through which boys and
girls can make direct contributions to their
community during their school days and thus
acquire a consciousness of the responsibility
of the individual to the community.
4. Music offers a medium for understanding other
people, their culture, and their problems.
5. Through music the student is led to a realization
that the arts, of which music is one, have been
of indisputable importance throughout all
history (28:2).
Sur (37:12-13) has listed the values of music
education in somewhat more detail in his book, Music
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Education For Teen-Agers: (in part)
In school life music may provide for the student:
1. The key to richer and more effective living through
contact with the art of music and its masterworks.
2. Social contacts and recognition through participation in school and community activities.
3. Wholesome recreation.
4. An opportunity for service to school and community
activities.
5. Good mental and physical health.
6. An opportunity to discover and evaluate musical
talent.
7. A means of earning a living on a full or parttime basis.
In home and community living, music may provide:
1. A richer life, • • • a means of securing the
vitality and freedom that comes from expressive
and creative activity.
2. A worthy use of leisure time.
3. A means of unifying family and neighborhood
living. An interest in music may serve as a
common interest, unifying the family and may
also serve to bring neighborhood and community
groups together in desirable relationships.
4. A source of personal and social contacts for those
people of like interests through participation
in church choirs, small ensembles, community and
industrial musical activities, and community
concerts.
Value of simple performance.

Engleman (12:35-39)

writes that "The value of simple performance for the
many should not be discounted.

The youngster who dis-

covers that he himself can sing a simple melody or can
produce harmony with a woodwind or brass instrument has
gained added stature as a human being and possibly may
have a limited power which will give him and others the
keys to hours of future happiness."
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"Such simple aides to good living as participating
comfortably in group singing and instrumental ensemble
groups, possessing a friendly power to join in fireside
singing of hymns, ballads, songs from musical comedy,
and light opera may bring lasting pleasure to many men

(12:35-39)."
that

II

And finally, Duerksen (10:64-66) writes

Physical coordination, discipline, and a chance to

stand in the spot-light---these can all be gained in
music groups."
Humanistic purposes
Humanizing influence of music.

"Asking whether

the humanities are practical," writes Cornog (9:377-393),
"is like asking, do I have to be a man?"

Cornog answers

his question by saying "Not necessarily, but you have
some ties with the human race as a kind of hereditary
circumstance, and it has been said that it is worth while
trying to be one."
Engleman (12:35-39) quotes from the writings of
John Adams who wrote "I must study politics and war,
that my sons may have liberty to study mathematics,
philosophy, and commerce so that their children in turn
may have the right and privilege to study painting,
poetry, and music 1 ."
1 No secondary source given for this material.
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The matter is stated in much the same way today
by Engleman (12:35-39) when he writes that "Since art
and music are so fundamental to full and satisfactory
living at all levels of civilization, need we belabor
the argument that they must be given a place not only in
the elective areas of the curriculum but also as part of
the common learnings."
Engleman (12:35-39) further writes that:
The arts and humanities are a desirable and a
fundamental part of the daily life of the educated
man; by the same token, it may be assumed that they
are a vital necessity in the daily life of the less
educated and even illiterate. It seems clear that if
the arts are so essential to primitive peoples, then
they must become increasingly so for those where
culture and education have been developed to a high
degree. A civilization simply isn't civilized in the
absence of the arts for the many. Any culture that
reserves the finer things to an elite group will lose
it for the select. Any art form that fears contamination and loss of prestige when enjoyed by a great
majority will fail by virtue of its own assumed
exclusiveness.
~

for music in~ technological society. "To-

days emphasis on technology makes the role of music more,
not less, important," writes Woodruff ( 40: 520-521).

"We

must, indeed, increase the emphasis on all the fine arts
as a balance to the relentless drive of an industrialized
society.

Especially do we need music for its humanizing

influence upon us as individuals, for its power to teach
us that there is infinitely more to life than material
rewards.n
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"While no one can doubt that science is one major
way in which men come to know, it is not the only way or
necessarily the most importa.nt," writes Eisner (11:239-241).
"If schools are concerned with enabling men to know, is it
not reasonable for schools to make use of various modes
of human activity which enable men to know?

And do not

the arts provide one of the ways in which knowledge is
attained?

What science can enable man to know is not

likely to be attained by the arts, but, conversely, what
the arts can enable man to know is not likely to be
attained by science."
And finally, Borstad (5:37-39) comments that:
In this age of science and technology that is
haunted by overwhelming fears, it would seem more than
ever essential to review cultural traditions and
attempt to find direction toward wisdom, beauty, and
aesthetic values. When the strident noises of the
world are too much with us, we must be able to withdraw to moments of thoughtful solitude and draw upon
our insights, our inner resources, our aesthetic
experiences. That is the value of the arts. Surely
today it is as essential as ever before to nourish
the soul, the spirit, the sensibilities, the intellect.
That is the purpose of the arts.
Music

~ ~

symbolic system.

"Music merits an

important place in the educational system,
Leonhard (25:53-57),

0

11

writes

because it is a unique symbolic

system which appeals to the life of feeling and to the
mind,because it represents one of the most significant
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human achievements, and because musical competence contributes unique aesthetic richness to the quality of
living.
Britton (6:44-45) in talking about music as a
symbolic system, says that

11

•••

Man as he may be distin-

guished from other animals is peculiarly a ma.ker of symbols and music is one of his great symbolic systems.
From this point of view music emerges as peculiarly human,
so much so that we may be said to be most human when most
musical (or, of course, when engaging ourselves in any of
the great symboli.c activities: art, myth, religion)."
Music~~ aesthetic experience.

In defining

the realm of aesthetic experience, Arnstine (3:249-269)
provides the following:
Aesthetic experience is always an emotional experience, but not just any emotional experience.
Some emotions are uncontrolled, and some emotions
are inappropriate responses to certain cues in experience. But in emotional experience that is
aesthetic, feelings are controlled and directed by
certain kinds of appropriate cues. An aesthetic
education in the full sense of the term is thus an
important means by which emotions may come under the
control of appropriate cues, and by which a broad
range of cues themselves---that is, things and events
in the world---may be explored in their emotional
dimensions.
11

To describe aesthetic education in this way is to

say that its primary concern is with the cultivation of
emotional maturity.

In our culture, emotional maturity

H3

does not come about by chance, and it is seldom learned
incidentally.

Aesthetic education is a way of helping

it to occur ( 3: 242-269)."
Swanson (38:5) speaks along the same lines when
he remarks that nrn the school curriculum, music is one
of the few subjects capable of bringing the pupil into
contact with beauty and a broader emotional and spiritual stream of life."

Swanson continues, "The school can-

not define these experiences for the individual, but it
can build in each child the capacity~ response to art
forms so that his life will have more richness and depth.
Gaiety, tenderness, the heroic spirit, sadness, melancholy, and loneliness---all are expressed in music and
all are a part of a healthy, responsive emotional life."
Engleman (13:30-32,101) pretty well sums the idea
up when he says "Those human experiences that at one and
the same time develop the intellect, breed the spirit of
spiritual uplift, broaden and give comprehensiveness to
insight, and instill appreciation and aesthetic taste
for beauty in any form can be called the very essence of
education."

SUMMARY

In recalling Bennett Reimer's comments at the
beginning of Chapter II, it is certainly obvious that
the field of literature concerning music education is
indeed one not lacking in representation.

From the

multitude of ideas and approaches, it is often difficult for the music educator to select that which will
be of most value in his own situation.
In the process of forming a philosophy, however,
it would seem that a careful study of contemporary
writing concerning the current status of music education would be a necessary facet of the development.
In this paper, the first section of the review of
literature has dealt with an examination of the current
status of music education.

During the course of this

section, such ideas as the advent of the Sputnik, music
scheduling, poor professional training and the subsequent
application of training, cultural background, emphasis
of pragmatic theories, and finally, the poor communication
between the artist and society have been studied.
These various lines of reasoning, in the opinion
of the writer, would appear to all have bearing on the
subject of this paper, and as such, it can be argued that
the current status of music education is more the result
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of all these approaches rather than of any particular
one of them.
The second section of the review of literature
has dealt with the purpose of music education.

This

portion was further divided into the two subtopics of
utilitarian purposes and humanistic purposes.

For the

most part, the material surveyed concerning this section
of the paper was often difficult to place in one or the
other category.

This was due, in large measure, to the

author's positions concerning the purposes of music
education in the public school curriculum.

These posi-

tions, very often held values of music in both areas
of music purposes as used in this paper.
It must be pointed out, however, that this difficulty of defining the special niche of music in public
education is also one of the strong arguments for its
inclusion in the school curriculum.

This difficulty of

categorization can be used to show that music is an
extremely complex system of thought and study.

l";usic can-

not be said to only be utilitarian or humanistic in
purpose.

It is both of these and its many facets of

study traverse the greater part of the idea of education.
If education is considered to be training for
a productive participation in our society, then music is
of importance in that it provides many opportunities for
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the development of useful citezenship traits and use of
leisure time as presented on pages 12-14 of this paper.
If education is considered to be, as Eisner (11:
239-241) writes,

0

A form of socialization and accultur-

ation, a vehicle of social mobility, a means for passing
on the cultural heritage and a way of acquiring knowledge," then music along with the other humanities must
become an integral part of the curriculum and considered
as one of the basic subject areas.
In this broad view of the role of education then,
music and the arts would become one of the basic ways of
knowing or acquiring knowledge, and what science and the
technological aspects of education could enable men to
know would be complemented by what the arts could enable
men to know.

Eisner (11:239-241) sums up this line of

reasoning when he says that

0

What science can enable man

to know is not likely to be attained by the arts, but,
conversely, what the arts can enable man to know is not
likely to be attained by science.
In the broad view of education, music and the arts
cannot be isolated from the curriculum simply because, by
their omission, the objectives of such a view of education could not be attained.
It is this latter view of education that the
writer aligns himself with, and from this viewpoint,
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conceives of a curriculum of music in which the performing groups, while very necessary fields of endeavor
to the whole purpose of music education, are not the
center but part of the perimeter of the field of study.
'l'he central position then becomes a study of music history, theory, form, analysis, and composition.

'11bis

central study of music should attempt to bring to light,
the development of music and arts in relation to the
cultural development of civilization along its numerous
other areas of growth.
It is believed, by the writer, that this concept
of music educ8tion would provide a more rounded and
diverse education of the individual.

With this thought

in mind, a final quote from Engleman (12:35-39) is offered
in closing.

"If education is to have quality, it must

also have quantity and diversity.

It is through quantity,

and universal education, that the greatest number of
samplings of potential talents of a diverse character
may be found and developed.

And a modern, complex world

demands more diversity of human competence than ever
before.

But diversity is attained not only by diversity

of human potentials but by diversity of educational programs that nurture all these diverse potentials."
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